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Abstract 
With the standing in the forefront of student based constructivist approach in educational field, manner and skill became more 
important than information. This new approach has been tried to be applied to secondary education history lessons with the help 
of curriculum renewal studies which has begun in September 2007.  
In these studies teachers are ignored by not giving sufficient information, explanation and example about this new approach and 
curriculum.  
It is very important to share the information on new curriculums and books with the students. By taking this problem in to 
consideration, the course of history lessons and the perspective of the students towards the history lessons will be changed and 
models will be shown about using actively the drama teaching method. Authentic examples are chosen suitable with the 9th grade 
history class books. 
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1. Introduction 
One of the important problems of history lesson is that the events are handled like happened and concluded, 
historical characters are perceived and sublimed like super powered humans and because of these unreal perception 
characters and events, the success of history lessons are overshadowed. However historical characters must be 
perceived as real persons. Teacher and speech based history lessons which have been applied as per date, did not 
help the students to understand the events and characters and empathize with them. At the present day, student based 
teaching gained importance and showed the necessity of methods which make the students more active in class 
environment.  
In Turkey, until 2007, for 9th and 10th grades, history books which had been contemplated for History 1-2 
curriculums have been used and lessons have been properly taught to these curriculums. 
Since 2005, Turkish educational conception has been evaluated in context of Constructivist approach and 
teaching curriculums were renewed. However these renewals was hardly constituted in October 2009 with the 9th 
grade history curriculum and the history books compatible with this curriculum prepared by Ministry of Education 
were published in September 2008. This renewal of history books was the very first steps of an overdue expectancy. 
These studies were followed by 9th, 10th and 11th grade history teaching curriculums. 
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Before the year 2005, behaviouralist practices were observed in schools, the effect of learning theories and 
teaching practices which had been developed in this context was experienced. Because of this the sole purpose of 
history teaching is perceived as teaching intense history information to students and in conclusion, a process of 
monotone, teacher based history teaching has passed. The overdue of the process of renewal and development of 
history curriculums caused history teaching to standstill and old fashioned concepts to continue.   
9th grade history curriculum, prepared in 2007, and the history books compatible with this curriculum prepared by 
Ministry of Education, published in September 2008, are the milestones of a new concept in history teaching and if 
carefully examined, one can easily observe that the information and the visuals are the examples of this new 
concept. In these studies of renewal teachers are ignored ones by not giving sufficient information, explanation and 
example about this new approach and curriculum. It is very important to share the information on new curriculums 
and books with the students. Because of this, teachers should be informed about renewals, fully convinced and the 
history book should contain activity models which could be easily understood and applied in the classroom by the 
teacher. Solely by following this method teacher can get beyond the methods which they applied and presented up 
till now and manage to apply successfully new methods and techniques which gained importance recently. 
With the introduction of crude facts which unite these methods and techniques with history lessons themes to the 
teachers the aim is such as this: to educate individuals who have sufficient knowledge, analytic thinking capability, 
who can handle the problems with different perspectives and come up with different solutions. We can rate drama 
method as one of the most important elements among these new teaching methods. For drama method, history 
lesson is a precious thing and materials are rich (events, themes, stories, characters, images… etc.). Drama method 
can be successfully applied to history lessons and history teaching would reach its peak. 
Önder defines the drama method as this (2006:7): Drama is a teaching method which makes the student perceive 
social, universal and abstract concepts by thinking with the help of concrete examples and embodies the subjects 
like history and literature by role playing during specially formed group activities. In this definition the words “to 
perceive by thinking” and “to embody” will wipe out the bad reputation of rote learning history lessons and will 
make students create accurate synthesis’ by forming a past and future relation in their minds. 
Drama method in education is a bonding of reality and fiction. A children who swings a branch like a sword, 
thinks that branch as a piece of wood and a sword. During a game, even if the child uses a real sword, it is not yet a 
sword. A child or an individual is aware of this situation. So drama method is a fictional situation. By the player 
events are perceived like real events and felt like real (Öztürk. 2007:22). This process makes the student to learn 
with the help of different methods. 
With drama method the students can handle the events with the perspective of historical characters, can empathy 
with them and can feel themselves living the historical events. The story part of history lessons would stay in the 
background and the reality of the events would be more noticeable. By using the drama method role players and 
spectators can decide historical events and concepts and visually create them. 
With this approach, we decided to share the examples of drama methods with secondary education history 
teachers which can be easily applied on 9th grade students. These activities would lead the teachers to new directions 
and create a start point for the bonding of history and drama method. We are fully assured that history teachers 
would develop themselves with the help of these examples. 
Herein, there are drama activities chosen suitable for subjects in history books for 9th grade students published by 
Ministry of Education. 
2. Method 
To form the infrastructure of the study and literature sweep has been made; article, book, thesis, symposium 
declaration… etc. several domestic and foreign written sources has been swept. After the problem has been defined, 
to find an appropriate solution literature sweep has been made and 9th grade history teaching curriculum and history 
book published by Ministry of Education thoroughly examined and activity examples have been formed to be 
applied in 9th grade history lessons.  
Teachers, students, school conditions, classroom conditions, lesson intervals and security have been taken in to 
consideration, as the main lesson material, books formed the base of this study. Besides, about the applicability of 
examples, the opinions of experts of the field and history teachers have also been taken.  
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3. Activities (Findings) 
3.1. Activity I: Science branches History make use of  
Used Methods and techniques: Drama method/Still image technique. 
Materials: Papers to write down memos, papers prepared in advance which contains information about a science 
branch and its relation with history and an envelope which contains images about this science branch.   
Ask your students to divide into 19 groups (Each group estimated to be 2-3 persons, not a standard number). Let 
each group pick an envelope which contains images and a short memo about a science branch in relation with 
history. Give students 5 minutes and ask them to come up with a catch phrase and a statue posture (also notice that 
they can use their bodies freely).  
After the preparation process, observe their studies. After the observation is done, ask students to write down 
their postures and catch phrases and to inform their groups. Let groups choose their catch phrases and postures. 
Decide which one of these is the best one. Continue the lesson by asking students’ opinions and evaluations about 
the science branches and their studies. Example: Catch phrase – The history is not about money but keeping it. 
(Numismatics) Student says his catch phrase and stand stills like a statue which holds money in his hands. 
3.2. Activity II: Ancient Egypt 
Used Methods and techniques: Drama method/Photographic memory, Improvisation, Role playing. 
Materials: Copy of images about Ancient Egypt in Ministry of Education 9th grade history book (page 50) and 5 
different pictures about the subject. 
Ask your students to form 5 groups. Decide whether to use images in Ministry of Education 9th grade history 
book or the images you have gathered in advance. Ask each group to choose a faced down picture.  
In this study, each group finds a connection between the image and Ancient Egypt and makes a presentation to 
the classroom. Give each group a time to think. If it is necessary explain your students that they can animate an 
animal or an object. After the preparations are done, watch the presentations. In the end of the study, continue the 
lesson by evaluating the pictures, presentations and specifications of Ancient Egypt.  
3.3. Activity III: Göktürk Monuments 
Used Methods and techniques: Drama Method/ Role playing, Teacher gets into role playing, Improvisation. 
Materials: Carton paper, paper, glue, scissors, pen. 
In this study teacher addresses to students by declaring that a letter came from TBMM presidency, share what is 
written in the letter and what to do. Letter is written as follows:   
“To the classroom …….; (Class number is told in the blank part) 
A nationwide desings competition is performed. Participants expected to sculpt a monument which will define 
present times in the future. This monument must have the characteristics of our people. Winner’s project will be 
sculpted and the winner will be rewarded.” 
After reading the letter teacher explains that the study consists of 5 steps, the titles of experts and their duties as 
follows: 
1. Sculptors: They will choose the materials and design the monument and will inform the drafters about their 
decision.  
2. Drafters: They will choose the information to be written on the monument and will inform the text writers 
about their decision  
3. Text writers: They will decide how to write the text to be written on the monument and choose images and 
figures and will inform the location choosers about their decision. 
4. Location choosers: By considering the material and future conditions they will decide the location and will 
inform the namers about their decision.  
5. Namers: They will decide the name of the monument” 
Ask your students to form 5-6 groups. Make sure that they have carton paper, paper, glue, scissors, pen etc. All of 
the students will take these 5 steps. In the beginning of the study every group will be sculptors and will make an 
appropriate design. After each group will make an exchange of designs, then each group will turn into drafters. In 
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every step this exchange and the change of assignment will continue. When the all 5 steps are completed there will 
be 5-6 monument designs.  
In this study teachers will assure the harmony between students and will guide them. It is important that the 
teacher, as a leader, inspires the students by telling them their assignments and suggests them to make appropriate 
designs. Make sure that the study takes maximum 30 minutes and use their time wisely for each assignment. 
Emphasize Göktürk Monuments and continue the lesson by evaluating the study. 
3.4. Activity IV: Turkish and Muslim Pundits 
Used Methods and techniques: Drama method/ Improvisation, Role playing. 
Materials: The picture of øbn-i Sina’s pharmacy in the Ministry of Education 9th grade book, page 128 and E.F. 
Kautier’s words about the subject on the same page, colored papers. 
In this study we can use the picture of øbn-i Sina’s pharmacy in the Ministry of Education 9th grade book, page 
128 and E.F. Kautier’s words about the subject on the same page. Ask your students to form 5 groups and ask them 
to choose an A4 size, folded, colored paper. On these papers there must be the picture, Prof. E.F. Kautier’s words 
and these 4 questions: 
1. Who are these people? 
2. Where is this place? 
3. When? 
4. What are these people doing in this place? 
Ask your students to analyze the materials, answer the questions carefully and make 2 minutes of presentation. 
After the time given has passed watch every presentation.  
Continue the lesson by giving the right answers to the questions and evaluating the presentations. 
3.5. Activity V: First Turkish Works 
Used Methods and techniques: Drama method/ Improvisation, Role playing, Mantle of Expert technique. 
Materials: 4 enveloppes prepared in advance by the teacher which contains the names of a Turkish-Islamic 
period writer and his most famous work. 
Ask your students to form 4 groups and tell that you need a presenter for this study. Ask if there is a volunteer. 
Let each group choose an envelope. The names of Turkish-Islamic period writers and their works are such as this: 
1. Yusuf Has Hacip, “Kutadgu Bilig” 
2. KaúgarlÕ Mahmut, “Divan-Õ Lugati’t-Türk” 
3. Edip Ahmet Yükneki “Atabet-ül HakayÕk” 
4. Ahmet Yesevi, “Divan-Õ Hikmet” 
This is a preparation period and it would be best to be made one month advance. Study is a TV show. Groups 
will be aware of the contents of the envelopes and start to gather information about the writers and their works but 
groups should choose a delegate.  
The task of the groups is to gather information for the study, choose a delegate and determine the attitude and 
strategy of the delegate. Each delegate, representing his/her group, role plays the writer and presents the work. 
Groups should be well prepared, in order to convince the spectators that the best book is his or her book. And of 
course there is a prize for the winner.  
3.6. Activity VI: Malazgirt Battle 
Used Methods and techniques: Drama Method/ Still Image, Improvisation, Role Playing. 
Materials: Suitable environment for free walk. 
For this study find an environment or a classroom in which students can act and walk freely.   
Ask your students to start walking. To focus on your talking ask students to walk like different persons. Example: a 
poor man or a child lost his mother… Tell your students that it is important that before role playing they have to start 
walking like a different person. Then ask your students to walk like a general to make them feel the ambiance of the 
subject. In this process say something fervid to your students. Example: “My friends, the year is 1071. You are the 
son of Ça÷rÕ Beg, Alpaslan, successor of Tu÷rul Beg, 2nd Sultan of Glorious Seljuk Empire. Today is the day to attack 
Roman Empire Prince Diojen. We must teach a lesson to Byzantine Empire who does not want Turks in Anatolia.” 
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Then tell your students that Byzantine Army outnumbers Seljuk Army. Ask your students what a general would say 
to his soldiers in a situation like this.   
When your students are ready, tell them to stop walking, stand still and wait or their turns to make the speech, ask 
them to address their soldiers. When a student speaks, you may ask other students to act like soldiers. But while a 
student speak other students have to stand still. After the volunteered students speak, continue to evaluation process. 
Evaluate which speech was the most powerful one; ask them about their feeling while walking and the causes and 
the consequences of Malazgirt Battle. 
4. Discussion 
 In Turkey, drama method has become prevalent in preschools and primary schools but it not the same for secondary 
schools. The relation between secondary school history lessons and drama method is more like a dramatization. The 
activities under the “Animation” title in the renewed 9th grade history book are dramatization examples, because the 
animation of a random text in an exact manner and without the contribution of participants is not drama method in 
education but dramatization (Öztürk. 2007:24) The examples we read in new books match with this definition. What 
makes a child much more creative, more emphatic is not just reading a text or rote learning method but is to 
understand and interpret the events and the characters. If these matters were seriously taken into consideration one 
can understand that this study is authentic and gives authentic examples about drama method.   
 In some activities there may not be a preparation process and these activities may seem inappropriate for drama 
method. But it is well known that there are certain activities which there are not a preparation process (Mantle of 
Expert technique… etc.). On the other hand, the best preparation process can be a brain storm activity about the 
character, the event and the location.  
 There is not much source about drama method in secondary education history lessons. There are several studies 
about drama method if other social field lessons. It is observed that appropriate activities for secondary education 
history lessons are not presented. Because of this reason, we believe that with the help of this study we make a 
contribution to history teaching and open up new frontiers for history teachers.  
 This study makes an example not just for national education but also for other nations educational visions.  
It is suggested that more appropriate and active methods should be developed and guide history teachers in future 
studies.  
5. Conclusion and Recommendation 
 In this study, the aim is to inform the students and teachers about the renewals in the educational curriculums, in 
books and to unite drama method with secondary grade history lessons. Examples have been formed appropriately to 
9th grade history book published by Ministry of Education and to change the course of history lessons and the 
perspective of the students towards the history lessons to use the drama teaching method.  
Drama methods in this study can easily be applied in classroom and will gain the attention of the students. By this 
way students will understand the events and the action of characters. Drama method can make a grown up act like a 
child who plays a game. In drama method the most important element is the will. If the group has the will and the 
teacher makes a good leadership failure is not an issue.  
Drama is a successful method in context with constructivist approach. However this does not mean that every 
subject can be handled with drama method. In education diversity is cherished. Teachers must use different 
techniques and methods to develop the creativity of their students. In this manner, educating modern, sensitive and 
skillful individuals can be possible.  
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